# NEAATOTUMYECKMUE HAYKMW. AktyanbHblie npobaembl NOCTHEKNACCUUECKOH Nefarormku

CPE[IA B BOMNMPOCAX U OTBETAX

ENVIRONMENT IN QUESTIONS AND ANSWERS

10.C. MaHyiinos

Cpeda, cpedosoli nodxod, obpas 3usHuU, nedazoauvec-
Kaa meopus, obpasoeamenvHAA NPAKMUKA, MUH2BUC-
muyeckull Knrou, napamempoi cpedol, cpedoobpasoea-
menbHbIl npoyecc, ynpaeneHue eAUAHUAMU cpedbl.

B oTeuecTBEHHOW Nejaroruke LWMPOKO MUCMOAb3yeTca
noHATHe «cpepa». OAHaKo cyuiecTByeT paj npobnem
NpUmMeHeHA AaHHOrO MOHATUA B NeAarorMyeckoi Teo-
puu n obpasosaTenbHOM NpaKTUKe. HepeaKo 3HaueHne
cpepbl nnbo nNpeysenuMumnsaetca, 1M60 npeymeHblLUAET-
ca. Mpocnexxusaerca 6onbluaa NyTaHULLA B TPAKTOBKaX
M UHTepnpeTaLuaAx cpeabl U ee MeTO0/1I0rMUYEeCKON Npo-
paboTaHHOCTU B cOBpeMeHHbIX uccnefoBaHUaAX. MoHa-
THe cpeAbl HECBOAUMO K NPOCTPAHCTBY, Ky/bType, che-
pe U paay nNoao6HbIX NOHATHIA. OAHol U3 Haubonee
npopaboTaHHbIX TEOPMIA, B KOTOPOI cpeaa ABNAETCA He
npocTo ycniosuem 1 GaKTopom, HO CPEeACTBOM Pa3BUTUA
1 popmMMUpPOBaAHMA NTUUHOCTM BbICTYNAET CpefoBOA NOA-
XOp, B BOCMUTaHUM, KOTOPbIA NO3BOAAET yNpPaBAAaThb BAK-
AHUAMM cpeabl B NpoLiecce BOCMUTAHUA U CTAHOB/IEHUA
yenoseka. Mpob6nemHble BONpocbl, 3aaHHbIe B TEKCTE
CTaTbM, XKAYT OTBETOB KaK B TEOPETUUECKUX UCCefoBa-
HUAX, TaK U B ONUCAaHWUU CBOETO ONbITa NPAaKTUKAMM.

oTeyecTBEHHOM NeJarorMke LWNpPOKO UCMOb-

3yeTcA NOHATUE «Ccpeda», KOTopoe cuMTaeTcA

W MOZHbIM, U HOBbIM. Ha camom pene B KoHLe
XIX Beka B lepmaHum yke cywectsosaso lNeparorun-
yeckoe cpegoseneHue. B Hauane XX seka B Poccun —
Meparornka cpeabl. B 70—80-x ropax XX Beka B cU-
CTEMHbIX UCC/IeA0BaHUAX aKTUBHO WMCMNO/Ib30BaNOCh
noHATUe «cpeda» u cam ¢eHOMeH cpefibl HanpsaMYyo
CBA3bIBAJICA C BOCMUTAHUEM.

K corkaneHuto, cerogHA 0bHapYKMBAKOTCA Kpau-
HUe TeHAEHUMU: NpeymeHblleHne anbo npeysenu-
UYeHue po/In U NefarorMyeckoro sHavyeHua cpenpl. B
oTOW CBA3M CAelyeT 3aMeTUTb, YTO OFPOMHbIN (Oaxe
Heucuepnaemblid) obpasoBaTe/lbHbIA NOTeHUMaAnN
cpenpl He B COCTOAHWUU 3aMEHUTb JIMYHOCTb Jtobumo-
ro yumtens, satMmutb ob6pas negarora. Cpega He mo-
»KeT BbICTYNUTb 3aMEHON AeATe/IbHOCTU yyallmxcA,

cny>+(au.|,el7| ycnounem MX BKJIKOYEHHOCTU B 06pa30—
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Environment, environmental approach, lifestyle, edu-
cational theory, educational practice, linguistic key,
environment parameters, environment forming proc-
ess, control of environment influences.

The concept of environment is widely used in Russian
pedagogy. However, there are a number of problems
of application of this concept in educational theory
and educational practice. Often the value of environ-
ment is either exaggerated or downplayed. There is a
lot of confusion in the treatment and interpretation
of environment and its methodological elaboration
in modern research. The concept of environment can
not be reduced to space, culture, sphere and a number
of similar concepts. One of the most developed theo-
ries in which environment is not just a condition and
a factor, but a means of development and formation
of personality is an environmental approach to educa-
tion, which allows controlling environment influences
in the process of human education and evolution. The
problematic issues raised in this article are waiting for
responses, both in theoretical studies and in the de-
scription of practical experience.

In Russian pedagogy the concept of environ-
ment, that is considered trendy and new, is wide-
ly used. In fact, pedagogical environment studies
already existed at the end of the XIX century in
Germany. In the early XX century there was envi-
ronment pedagogy in Russia. In 70-80-ies of the
XX century the concept of environment was ac-
tively used in system research and the phenome-
non of environment was directly associated with
education.

Unfortunately, today the extreme tendencies
are revealed: belittling or exaggerating of the role
and pedagogical importance of environment. In
this regard, it should be noted that a huge (even in-
exhaustible) educational potential of environment
can not replace the identity of the favorite teacher,
overshadow the image of the teacher. Environment
can not replace students' activities, serving as a
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BaTe/IbHbIN NPOLECcC U UCTOYHUKOM JIMYHOCTHOTO po-
cTa. Cpefa Tak»Ke He MOMKET 3aMeHUTb U BeckoHeu-
Hoe pa3Hoobpasne MKU3HEHHbIX CUTYaLUMi, Ha KOTO-
pble pearnpytoT yyalumeca (Bnpoyem, Kak U cam CUTy-
aTUBHbINM Noaxod, NPUMEHAEMbIN B LKOAE).

Ho sbliweckasaHHoe roBopuT 06 obpaTHom. Hu
OOHO W3 Ha3BaHHbLIX ABMEHUA U MHCTPYMEHTA/IbHbIX
mMeToa08 B 06pasoBaHMM He B COCTOAHWUWU 3aMEHUTb
cpeny v cpefoBoli noaxoa, Mbo ero ynpassieHUeckue
NpeMmyLLECTBa OYEBUAHBI: HEMPEPLIBHOCTD NeAaro-
FMYECKOro BAMAHUA, MaclITabHOCTb, BCEOXBATHOCTD,
NPOAO/IKUTENbHOCTb U HEMPOU3BObHOCTb. Mbl cun-
Taem, UTO cembA He BOCMUTLIBAET, LWKOJ1a He BOCMU-
TbiBaeT, y/MLUa He BOCMUTbIBAET. A UTO BOCMUTbIBA-
eT? BocnuTbiBaloT cpeda cembM, cpena LWKoJbl, cpe-
Aa yauupl [Bonkosa, 2010].

OfHaKo B [AOWMPEKTUBHbLIX [OKYMEHTax cpene
06bIMHO OTBOAMTCA BTOPOCTENEHHaA PoJ/ib YCI0BUA,
¢oHa, obcnyxkuBaowen MHOPACTPYKTYpPbI, KaTanau-
3aTopa (MHrMBUTOpa), ycUAMBAIOWIEINO WAM OC/a-
6natowero obpasoBaTtenbHbiA Npouecc. CeiMyac nog,
Cpefoli yalle BCEro MOHUMAIOT MCcUXopU3nYecKkue
MM MHPOPMALMOHHO-KOMMYHUKATUBHbIE  YC/O-
BMA LUKO/IbHOM ¥U3HMW, UTO BbIparkaeTcs B ee Ha3Ba-
HUAX: MpeAMETHO-NPOCTPaHCTBEHHan, 6esbapbep-
Has, besonacHasa, KomdopTHaa, MHPOPMaALMOHHO-
obpasosaTesibHan, KOMMYHMKaTUBHaA U np. Obpa-
LaeT Ha ceba BHUMAHWE U HedOoCTaTouYHaA MeTodo-
Jlormyeckas npopaboTaHHOCTb NOHATUA B COBPEMEH-
HbIX UCCNEA0BaHUAX, MOCBALLEHHbIX cpege. UTorom
asnatotTca bosbwan Hepasbepuxa U NyTaHWLa B ee
TPAKTOBKax U UHTepnpeTaumax. OxapakTepusyem He-
KoTopble nNpobieMHble MecTa UCNo/b30BaHUA MOHA-
TUA «cpefa» B Negarormyeckoi Teopuun n obpasosa-
Te/IbHON NpaKTUKe.

O6bIuHO NpU cnoBe «cpeaa» BoobparxKeHue pu-
CYeT OKpYXeHWe U pyKa TAHeTcA 06BeCTU BCe BOKPYT.
3To ob6bluHbIA B3r1AL, Ha cpedy, NPUCYLWUIA «3apa-
BOMY CMmblcay». Ho Tak 1 ToMaecTBeHHbl MOHATUA
KOKpY>KeHue» U «cpefa», ecim Bo dpase «OKpyrKa-
IoLULaA cpefia» OHW AONOJHAIT Apyr Apyra? Moxxet
/M BOObLLE CYLLECTBOBATL HE OKpYsKatoLwan cpeda?

UTo KacaeTca BbipaskeHUMH «MHdopMaLMOHHOE
NPOCTPaHCTBO» U «UHPOPMALMOHHAA cpefa», To
ONA KaXKA0TO0 HEUCKYLLIEHHOTO B TEOPUU YUUTENA OHU
KaKyTcsA B3aMmMo3ameHaemMbliMK. Ho nogymaem, pas-
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condition of their involvement in the educational
process and a source of their personal growth. En-
vironment can not also replace an infinite variety
of life situations which students respond to (as well
as a situational approach applied in school).

But the above suggests the contrary. None of
these phenomena and instrumental methods in
education are not able to replace environment and
environmental approach, for its managerial advan-
tages are obvious: the continuity of pedagogical
influence, scale, comprehensiveness, duration and
involuntarily. We believe that family does not edu-
cate, school does not educate, streets do not edu-
cate. And what does? In fact, it is family environ-
ment, school environment and street environment
that do [Volkov, 2010].

However, in guiding documents environment
is usually allotted a secondary role of condition,
background, service infrastructure, catalyst (inhibi-
tor) which strengthens or weakens the educational
process. Now environment is usually understood
as psychophysical or information and communi-
cation conditions of school life, which is reflected
in its names: object-space, barrier-free, safe, com-
fortable, educational information, communicative
environment and so on. The lack of methodologi-
cal elaboration of the concept in modern studies
on environment also comes to the front. The result
is a big mess and confusion in its treatment and in-
terpretation. We will characterize some problems
of using the concept of environment in educational
theory and educational practice.

Usually the word «environment» evokes a
kind of surrounding in imagination and a hand
goes to enclose all around. This is a normal view
of environment that is proper to «common sense».
But are the concepts of surrounding and environ-
ment identical, if they complement each other in
the phrase «surrounding environment»? Can there
be no surrounding environment?

As for the expressions «information space»
and «information environment», they seem to be
interchangeable for each teacher who is untrained
in theory. But think about it, isn't space (and time)
a very broad category, whose field of values far ex-
ceeds the scope of the concept of environment?
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BE MPOCTPAHCTBO (KaK M Bpems) He npeaenbHo LWK-
poKas KaTeropusa, nojie 3HaYeHWli# KOTOPOI HaMHOro
NpeBoCXoguT o6bem NOHATUA cpena’?

Henpuemnemo cBeaeHue cpeabl U K chepe (Tex-
Hocdepe, norochepe, coumanbHon cohepe, chepe
Tpyda M TBOpYecTBa). 3ameTum, chepa — 3TO JIMLIb
meTadopa, oboszHauvalowana obnacTte MoO3HAHUA WU
NpaKkTUYECKOW n[eATeNbHOCTU, He bonee. KoppekT-
HoCTb TpebyeT passeneHUA AaHHbIX NOHATHIA.

Takske cpely NapafoKCcabHO CBA3bIBAIOT C Ky/lb-
TYPOW, ccblnascb Ha aBTopUTET MbicanTena M.A. dno-
peHcKkoro: «KynbTypa ecTb cpefda 4yenoBeKka». bbiTb
MOXKET, TaK OHO M eCTb, HO Kaxkgoro An? Ecan nop,
KY/IbTYPO MOHUMATb COBOKYMHOCTb OBLLECTBEHHbIX
LEHHOCTel, TO Oa/Neko He BCAKAA cpefa OKarkeTcA
KY/IbTYPHOM.

BcTpeyaeTca npoTuBonocTaB/ieHWe cpedpl U
NpUpoapl, COOTBETCTBYIOLLEE M3BECTHOW dopmye:
«Yem bBosiblle cpenbl, TeM MeHblue npupoabl». Ho,
OMATb *Ke, 3343AMMCA BOTNPOCOM, HeyKean ownbou-
Hbl MOHATUA: «KNPUPOLHAA Cpeaa», KHEPYKOTBOPHas
cpena» M, HakoHel, «boxecTBeHHaa cpepa» Mbepa
ne WapaeHa?

HeBepoATHO, HO HepedKo 3HaK paBeHCTBa CTa-
BUTCA MeXIy cpelol U cuctemoi. Ecnm oToxae-
CTBUTb Cpefly C CUCTEMOM, TO Mbl aBTOMaTUUYECKH MNO-
cTaBum cebsa B MO3MLMUIO He CPpefloBMKa, a CUCTEM-
LWMKa. U OH, 3TOT cUCTEMLUMK, ByaeT NpUKIaabIBaTh
KO BCEMY JIeKasla CUCTEMHOIO NoaxoAa U BUAETL BO
BCEM JIMWIb CUCTEMY C MPUCYLLUMU €l CBASAMU U
PpyHRUMAMMN.

Ecnv oToxkaecTBNATb cpeay ¢ y4ebHOM rpynnoi,
LWKOJIbHbIM KOJIIEKTUBOM, OpraHU3aunen, yuperk-
AeHvem, obpasoBaTesibHbIM KOMMIEKCOM, COLM-
YMOM, MUPOM, TO U B STOM C/lydae NoHATUE Byaer
JMlIeHo negarormyeckoi cneundukun. Toraa mbl no-
JIYYUM PasIMYHbIE KOHLENTya ibHble NOCTPOEHMUA U
pasHble NOHATKUA, elle bonee ycuanBawLIne Hepas-
b6epuxy co cpegoMm.

Bce-Taku cneflyeT NpusHaTb, YTO cpena — 3TO He
OKpYXeHue, He NPOCTPAHCTBO, He cdepa, He Ky/bTy-
pa, He cUCTeMa, He KOMI/IEKC, He OpraHn3aums, He
KO/I/IEKTUB, HE COLMYM, HEe poMHa, XOTA B YEM-TO U
roe-To UX 3HadeHuAa MoryT cosnagatb. Cpeda — 310
cpefila, CO CBOMCTBEHHOW TO/IbKO el crneundUKon.
Cpeny Henb3A yBMAETb, He/b3A YC/bllaTb, HEBO3-
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The reduction of environment to sphere
(technosphere, logosphere, social sphere, sphere
of labor and creativity) is also unacceptable. We
will note that sphere is a metaphor indicating the
area of knowledge and action, not more. Correct-
ness requires the dilution of these terms.

Besides, environment is paradoxically associ-
ated with culture in reference to the authority of
the thinker P.A. Florensky: «Culture is environment
of man». Perhaps it is so, but of each man? If cul-
ture is understood as the totality of social values,
then not every environment is cultural.

There is an opposition of environment and
nature, consistent with the known formula: «If
there is more environment, there is less nature».
But again, let's ask ourselves, are the concepts of
«the natural environment», «the miraculous envi-
ronment» and finally «the divine environment» of
Pierre de Chardin really wrong?

It is incredible to believe but an equal sign is
often placed between environment and the sys-
tem. If we identify environment with the system,
we will automatically put ourselves in the position
of not an environment man but a systems analyst.
And he, the systems analyst, will apply the patterns
of the system approach to all and see only a system
with its connections and functions around.

If we identify environment with a study group,
a school community, an organization, an institution,
an educational complex, society or the world, in this
case the concept will also be deprived of pedagogi-
cal specificity. Then we will get a variety of concep-
tual frameworks and different concepts, which en-
hance the confusion with environment even more.

Still, it should be recognized that environment
is not a surrounding, not a space, not a sphere,
not a culture, not a system, not a complex, not an
organization, not a collective, not a society, not a
birthplace, although their values may coincide in
something and somewhere. Environment is envi-
ronment with only its peculiar characteristics. En-
vironment can not be seen, can not be heard, can
not be touched, but you can imagine, understand
and evaluate it. So what is environment?

Discourse and specific scientific disciplines are
unable to give a satisfactory answer. But linguistics,
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MOKHO MOTPOraTb, HO MOXKHO NpPeACTaBUTb, MOHATD,
oueHuUTb. Tak uTo e TaKkoe cpeaa?

JONCKypc U KOHKpETHble HayuHble AUCLMM/IUHDI
He B COCTOSIHUM AaTb YAOB/IETBOPUTE/IbHbIN OTBET.
Ho aTo moA, cuny MHIBUCTUKE — HaANpeaAMETHOU U
MEXAUCLUNANHAPHOW 06/1aCcTU No3HaHMA.

TailiHa cpeabl MOXeT 6bITb pacKkpbiTa C NOMO-
LLLbIO /IMHIBUCTMUYECKOTO Ktoua. Ecnn cpeny npeacra-
BWUTb KaK cpeaoToume Koro-1Mbo unm yero-nnbo Kave-
CTBEHHO OAHOPOAHOTO B NPOCTpaHCTBE-BpeMeHU bbl-
THA, TO CTAHOBATCA MOHATHLI TaKUE CNOBOCOYETAHMA,
KaK «AeTcKan cpefia», «LIKOoJIbHaA cpeaa», «yuuTesb-
CKan cpeaa», KXY4MHOBHUYDbA cpeda, «NpecTynHan cpe-
na». B sTom 3HaueHWKM cpeaa BOCMPUHMMAETCA KaK
HeKan cBA3aHHaA oBLLMMM NPU3HAKaMKU Macca, KoTo-
poii npucylin onpeaeneHHble YepTbl U CBOKCTBa. He
COCTaBNAOT WMCKIOMEHUA MOHATUA «obpasoBaTesb-
HaA cpeda», «BocnuTaTelbHaA cpena». OHKU No cBoe-
MY HaMo/HEHUIO creluUdUUHbI, B OT/IMUNE OT, CKAXKEM,
BOCMUTbIBAIOLLEN cpeabl, cnocobHOW «BellecTBeH-
HO», cybCTaHUMOHaNbHO BbITb pa3sHOM M BOCMUTLIBATL
OT MPOTUBHOTO, YeM U NOJb3YIOTCA Ha NpaKTUKe neaa-
roru (Npu oTCYTCTBUMU anbTEpPHATUBLI). B 3ToM cmblic-
Nle AN neaarormkn, ocobeHHo colmanbHOK, nepenek-
TUBHEl NO/b30BaTbCA MPOCTO MOHATUEM «Cpena» C
HeOo/IHO3HaUHbIMK 3HaYeHMAMU. He obpasoBartesnb-
HaA, He BOCNUTaTe/IbHanA, a Cpefia KaK TakoBas, 3HaJe-
HUA KOTOPOW NPUNUCHIBAIOT CyObEKTDI.

JINHrBUCTMKA Ham MOACKa3blBaeT, UTo cpeda —
3TO He TOJIbKO CpefioToUMeE... HO U TO, cpeau Yero bbl-
TyeT yesioBeK. [osTomy B Nefiarornke HeBO3MOMKHO
M3y4yaTb cpely BHe OTHOLLEHUSA K ee obuTaTenam, Tak
HasblBaemMblM cybbekTam cpeapl. BaxkHo uccnemo-
BaTb cpeay He MPOCTO KaK Kpyr Yero Ui Koro-to, a
Ublo-TO Cpeay, cpelly Kakoro-To cybbekTa. [1na ncuxo-
Jlora U neparora Ba)kHa cpefia B poAuTelbHOM Maje-
»Ke. 3HaTb, UbA cpefia, Koro 3Ta cpeaa, — 3HauuT 3HaTb
M cybbekTa sToi cpeabl. MpyU sTOM Mbl AOMKHbI MO-
HMMAaTb, YTO Cpefla Y KasAoro YesioBeKka CBOA, 0CO-
6eHHasA, obycnoBneHHaa cnocobom M XapaKTepom
ee Bocnpuatua. ObpasHo roeopa, y c/ienoro cpena
oAHa, y rayxoro — apyraa. Cpefa NoApocTka U cpe-
@ B3POC/0ro, HaX0AALLUXCA B OAHOM COLLMalbHOM U
dU3NUECKOM OKPYHEHWUU, pa3IMUaloTCA.

N ecnn B dU3KUKE, XMMUU BO3MOMNKHO U3yueHue
06BEKTUBHBIX KayecTB M CBOWCTB cpedbl, U bonee
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which is an oversubject and interdisciplinary field
of knowledge, is.

The mystery of environment may be disclosed
by a linguistic key. If environment is represented
as a focus of someone or something that is quali-
tatively homogeneous in space-time being, such
phrases as «children's environment», «school envi-
ronment», «teaching environment», «bureaucracy
environment», «criminal environment» become
clear. In this sense environment is perceived as
something that is bound by common symptoms,
something that displays certain characteristics
and properties. The concepts of «educational en-
vironment», «upbringing environment» are not
an exception. They are specific in their filling being
opposed to, say, raising environment that is capa-
ble of being really and substantially different and
bringing up by contraries, which is used by teach-
ers in practice (in the absence of alternatives). In
this sense, the using of the concept of environment
with ambiguous values is more promising for peda-
gogy, especially for social one. Not educational, not
upbringing, but environment as such, the values of
which are attributed to subjects.

Linguistics tells us that environment is not only
a center... but also something among what man ex-
ists. Therefore, it is impossible to study environment
in pedagogy without relation to its inhabitants, the
so-called subjects of environment. It is important
to explore environment not just as a surrounding
of something or someone, but as someone's envi-
ronment, environment of a subject. Environment
in the genitive case is important for a psychologist
or an educator. To know whose environment it is,
whom this environment belongs to is to know the
subject of the environment. At the same time we
should understand that each person has their own
specific environment due to the way and the char-
acter of perceiving it. Figuratively speaking, a blind
person has one environment, while a deaf one has
another. Environment of an adolescent and envi-
ronment of an adult who are in the same social and
physical surroundings are different.

And if in physics and chemistry the study of
the objective characteristics and properties of en-
vironment and, what's more, their interaction is
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TOro, BO3MOMHO MX B3aumogdencteue (Nnpumep B3a-
MMOAENCTBUA LLIESIOYHON U KUCOW cpen B XMMUK),
TO B Neaarorvke cpefibl He BCTYNaloT BO B3aUMOeN-
cTBUe. BsanmoaencTeyioT NnLb CybbeKTbl U a1emeH-
Tbl B cpefle, HO He camu cpepl. MNenarornka He mo-
»KeT abcTparmpoBaTbCcA OT YesioBEKa Kak npeame-
Ta CBOEro Ucc/ieioBaHUA U ynpaBieHUA MPOLLECCOM
pasBuTUA U GOPMUPOBAHUA €r0 IMUHOCTHU.

AHTPOMHbIA MNPUHLMN PacipOCTpaHAETCA U Ha
napameTpupoBaHue cpeapbl. Mbl co3HaTe/IbHO roBO-
pUM O NapaMeTpPUpPOBaHUU, a HE CTPYKTYPUPOBAHUU
cpeapl. ONbIT CTPYKTYPUPOBAHUA cpedpl CUHUTAaEM He-
KOppeKTHbIM, UBO MOHATUE «CTPYKTypa» He oTBeva-
eT npupode deHomeHa cpeabl U UCMNOAb3yeTCa AnnA
XapaKTepUCTUKKU cucTembl. CMbIC/ MapamMmeTpusaLmm
B TOM, UTObbI Cpeaa He ocTaBanacb CBa/IKOW pas/nu-
HbIX Beller, MoAen, NnpeameTos, NPoOLEccoB, ABe-
HWUIU, Tem KoHTeliHepom, Kyada becnopagoyvyHo cBa-
NMBalOT BCe AulliHee. MapameTpbl HyXKHbI A/ TOro,
yT06bI AMPdEepeHUNpPOBaTb U MO KAKUM-TO OCHOBa-
HUMAM KnaccuduUuUpoBaTb COCTaBAAlOLIME cpenpl.
B cBolo ouepenp, cmbicn anddepeHumaumn cpe-
Obl B TOM, UTOBbl ee yacTu, Kakumu Bbl pasAnUHbI-
MW OHWU HU BbINN, HEe TEPAIN KauecTB LLe/Ioro M UTo-
6bl BO BCEX €e COCTaB/IAOLLUX KaK B Kanaax Bodbl OT-
paskanucb Bce ee cBOWCTBa. MHaue 3BpUCTUUECKUIA
noteHUMan NoHATUA ByaeT yTpaueH U BMECTo cpefpl
Mbl MO/IYYUM MeXaHUUYECKylo KoMmBUHaLUIo pas/iny-
HbIX ee yacTeil. MI3BecTHO, UTO HEKoTopble Uccaeao-
BaTe/NIn AeNAT cpely Ha maTepuasbHble (MpeameTHo-
NpPOCTpaHCTBEHHbIE), COLMajbHble, AYXOBHble CO-
cTasasolme. CheicTBUEM TAaKOro Ae/leHWA, Ha Hall
B3rnAf, ABAAETCA MNoTepa LEenocTHOCTU deHomeHa.
CoeaMHeHWE e 3TUX COCTaBAAIOLIMX NpeBpallaeT
cpefly B HEKUIM MEXaHMUYECKMM KOMIJEKC, AaTb 06-
LLLYIO OLEHKY KOTOPOMY MpPU OTCYTCTBMU OBLUNX KPU-
Tepues npobaemaTnuHo.

Mbl TaKkKe noJsiaraem, UTo KOMMJIEKC U cpena,
paBHO Kak KOMMIEKCHbIA M cpeaoBoM noAxodpl, He
TOMAECTBEHHbI APYT APYTY.

OuddepeHuma cpenpl Ha Makpo-, Me30- U MU-
Kpocpeabl B NefiarorMke onpasaaHa AnLib YaCTUYHO,
NMOCKO/IbKY OTBeUaeT napameTpy macwtabHoctn. Oa-
HaKo B COBpeMeHHOM WHGOPMALIMOHHOM U CBEpX-
CKOPOCTHOM MMUpEe He BCe YK/a[blBaeTcA B AAaHHYIO
mofenb. B rnasa 6pocaetca oTHOCUTENbHOCTb AaH-
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possible (for example, the interaction of alkaline
and acidic environments in chemistry), in peda-
gogy environments do not interact. Only subjects
and elements in environment do, but not environ-
ments. Pedagogy can not ignore man as the sub-
ject of its research and management of the process
of development and formation of his personality.
The anthropic principle is also applied to the
parameterization of environment. We deliberately
talk about parameterization rather than structur-
ing of environment. We consider the experience in
structuring of environment to be incorrect, since
the concept of «structure» does not correspond
to the nature of the phenomenon of environ-
ment and is used to characterize the system. The
sense of parameterization is in the fact that en-
vironment is not a dumping ground for different
things, people, objects, processes, phenomena,
that container where all unnecessary things are
randomly dumped. Parameters are necessary for
differentiating and for some reasons classifying the
components of environment. In turn, the sense of
differentiation of environment is in the fact that its
parts, no matter how different they may be, do not
lose the qualities of the whole and that its proper-
ties are reflected in all its components as in drops
of water. Otherwise, the heuristic potential of the
concept will be lost, and instead of environment
we will get a mechanical combination of its vari-
ous parts. It is known that some researchers divide
environment into material (object-space), social
and spiritual components. In our opinion, the loss
of the integrity of the phenomenon is the conse-
guence of this division. The connection of these
components turns the same environment into a
mechanical complex, which makes its assessment
problematic in the absence of common criteria.
We also believe that complex and environ-
ment, as well as complex and environmental ap-
proaches, are not identical to each other.
Differentiation of environment into macro-,
meso- and microenvironments in pedagogy is justi-
fied only in part, because it corresponds to the pa-
rameter of scale. However, in today's information
and super-fast world not all fits into this model. The
relativity of this division is striking. In certain circum-



10.C. MAHYIJIOB. CPEAA B BOMPOCAX U OTBETAX

Horo aeneHus. Mpu onpeaeneHHbIX ycnoBUax o6bek-
Tbl MaKpocpeapl MOTYT BOWTU B COCTaB MUKpOcCpeabl,
M HaobopoT. A Kpome Toro, Takaa auddepeHumaumn
Masio 6ecrnoKouT yuuTens.

HenpocTbim ABafeTca BUMAOBOE AefeHUe cpe-
Obl HA WKOJ/IbHYIO, BHELWKO/bHYIO, IMLLENCKYIO, ce-
MelHylo, KaybHyto u ap. MNpobnema B TOM, YTO NpHU
TAaKOM Ae/leHUn TepaeTca cybbekT cpedpl, TO ecTb
NMYHoCTb. [leneHune cpegbl no mecty npebbiBaHUA
cybbeKTa yaobHO M nosiesHo AUWb AN1A ee yvyeTa U
mogenuposaHua. He cnepyet 3abbiBaTb, UTO Cpe-
03 y yenoBeKa ofHa, HO B Hel MOXKeT BblTb MHO-
»KecTBO HULW. ITo cpena ero H6bITUA, rae HacToALee,
npowsioe u oxKupgaemoe byayuiee, Bpemsa U npo-
CTPaHCTBO CMeLlaHbl TaK, uTo, dunsnyeckn npebol-
BasA B O4HOM MeCTe, MEHTAJ/IbHO YE/I0BEK MOMKET Ha-
XoANTbCA B Apyrom. OToT ¢akT obbAcCHAET npupoay
HeageKBaTHbIX peakuuii. He onpasapiBaeTca NOHU-
MaHWe cpeapl U KaK COBOKYMHOCTU Pas/IUYHbIX CU-
Tyauui. CuTyaunmM MeHAIOTCA Yalle, Yem cpeaa, U
CMeHa nosefeHUA MoXeT bbITb NPOAMKTOBAHA Bpe-
MEHHbIM NpucnocobieHnem yenoseka K o6cTaHoOB-
Ke. MoHATUE «CUTyaUMA» COOTHOCUTCA C nosede-
HUeMm, Toraa Kak cpega — ¢ o6pasom ¥uU3HU cybb-
ekTa. Obpas ¥M3HU — ycToMUMBOE ABJIEHWE, Npes-
CTaB/eHHoe noBTopAlWUMUCA dopmamu U cro-
cobamn 6biTUA YenoseKka. Ob6pas KM3HM — Npome-
JKYTOUHOE 3BEHO MEXKAy Ye/IOBEKOM W ero cpesiou,
OH npenomaneT BAuAHUe nocsegHen. Kakos obpas
*KU3HW Ye/loBEKa, TAKOBO U BAUAHWE Ha HEro cpeapl,
TaKoBa U ero AM4YHocTb [bopoBcKkas, 2009]. He cae-
Ayet 3abbIBaTb, UTO Cpeaa YesloBeKa eCcTb CPeacTBo
ero unsHeobecneyeHus, cpeacTBO AOCTUKEHUA Le-
neii. U oH Takylo cpepgy cosgaeT, npucnocabamsas
ee K cBoemy 06pasy }KU3HU, ABNAIOLLEMYCA OCHOBOM
cpepoobpasoBaTenbHOro npouecca.

Cpepa AaBnAeTca CpeacTBOM KaK OJ1A YYEHMKa,
TaK W 40A Nepgarora, opraHUsyloLLero ee BAUAHUE.
Cpepa cnocobHa geTepMUHUPOBATL U MHAETEPMMU-
HUpOBaTb ydalwmxca. MsyueHune cpeapbl He MOXKET He
NOAYMHATLCA NefarorMyeckon Uenu, Tak Kak uenb —
3TO Yro/l BOCNPUATUA U KPUTEPUN OLLEHKU TOTO, YTO
Mbl HasblBaem obpasoBaTe/ibHbIM CpeacTBOM. ITOT
MOCbI/1 aKTYyaIM3UPYET TaKMe NMapameTpbl cpeapl, Kak
napameTp BO3MOXKHOIO, MapameTp BEPOATHOIO U Na-
pameTp AOCTOBEPHOrO.
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stances the objects of macroenvironment may en-
ter microenvironment and vice versa. Furthermore,
such differentiation doesn't worry a teacher alot.

The division of environment into school, out-
of-school, lyceum, family, club and others is not
easy. The problem is that in such a division a sub-
ject of environment, that is a person, is lost. The
division of environment at the place of the resi-
dence of the subject is convenient and useful only
for its accounting and modeling. We should not
forget that a person has one environment, but it
can contain a lot of niches. It is environment of his
life, where the past, the present and the expected
future, time and space are mixed so that physically
staying in one place, a person can be in another
one mentally. This fact explains the nature of inad-
equate responses. The understanding of environ-
ment as a combination of different situations is not
justified as well. Situations change more frequently
than environment and the change of behavior may
be due to temporal human adaptation to environ-
ment. The concept of situation is related to behav-
ior, whereas environment is related to the lifestyle
of the subject. Lifestyle is a sustainable phenom-
enon represented by repetitive forms and ways of
human being. Lifestyle is intermediate between
man and his environment, it breaks the influence
of the latter. What is the life of man, so is the influ-
ence of environment on him, and so his personal-
ity is [Borovskaya, 2009]. We should not forget that
environment of man is the means of his livelihood,
a means to achieve goals. And he creates such an
environment, adapting it to his lifestyle, which is
the basis of environment forming process.

Environment is a tool for both students and
teachers, organizing its influence. Environment can
determine and indetermine students. The study of
environment can't but obey the pedagogical goal,
since the goal is the perspective of perception
and the criterion of evaluation of what we call an
educational tool. This message updates such pa-
rameters of environment as the parameter of the
possible, the parameter of the probable and the
parameter of the reliable.

The diagnosis of environment without the de-
sire to control its influence is an exercise in futility.

MEJATOI'MYECKOI' O YHUBEPCUTETA um. BI1. ACTA®BEBA

KPACHOSAPCKOI'O TOCYJAPCTBEHHOI'O

BECTHUK
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OunarHoctuka cpeapl 6es kenaHua ynpasasTb
ee B/MAHUAMM — 3aHATMe nycToe. [lonesHbIM OHO
MOMKeT bbITb Torga, Korga coobpasHo uenn onpe-
OEeNATCA BO3MOXHOCTU cpebl. B Hawem noHuma-
HUU HOCUTENAMMU BO3MOMKHOCTEW ABAAIOTCA NMUTA-
Te/IbHble HUWK (Tpopuueckne B CpedoBOM NOAXO-
ae). OTo Bo-nepBbiX. Bo-BTOpbIX, paccunTbiBaeTCA
BEPOATHOCTb peasiM3aLuumn BO3MOMKHOCTEN nocpes-
CTBOM CTMXUI — AMHAMMYECKOTo KOMMOHEHTa cpe-
apl. U B-TpeTbMuX, yCTaHaB/MBAETCA AOCTOBEPHOCTb
KayecTBa M CBOMCTB cpedbl MO Ha/IMUYUIO MeYeHbIX
(NpeapacnosioxeHHbIX onpeaeneHHblM obpasom
BOCMPUHUMATL U pearnpoBaTb). C TEpMUHOCUCTE-
MOW CpefoBOro Moaxona MOMKHO MO3HAKOMWTbCA
B8 MoHorpapum «Cpegosoli Nnogxom, B BOCMUTAHUNY
[Maiinynos, 2002].

Ewe opHa pacnpocTpaHeHHaa owwubka — 3TO
MPUKAENBATb K MOHATUIO «Cpeda» C/I0BO «Pa3sBu-
Tve». [pusbiBaloT «pasBuBaTb 0b6pa3oBaTENbHYIO
cpeay», «pa3BuUBaTb BoCNUTaHMe». Ho A3bIK npoTu-
BUTCA TaKUM BblpaskeHuam. Cpely Henb3a passu-
BaTb, KaK He b3 pa3sBMBaTb BOCMMUTaHUE. 3a4aanMm
NPOBEPOYHbI BOMPOC: MOXHO /N pa3BMBaTb MUTa-
HUe? Heyrkenn He peskeT cyx? A MHOTUM /I OT/INYa-
eTcA BOCNUTaHWe oT NUTaHuA? Cpeda — cobupaTenb-
HbiIli TepmuH. MNMonpobyiiTe pasBuBaTb TPOPUKY cpe-
apl: dacag, 34aHWA, NeCTHUYHblE MPoembl, Kaymby
Ha TEPPUTOPUU LIKO/Ibl, PA3BUBATb TOJIKOTHIO MaJlbl-
el Ha NepemeHe, Pa3roBopbl yunTenen, negaroru-
yecKkoe cobpaHue U MHoroe apyroe?

MN3noskeHHOEe NOHMMaHWe cpeapl 1Lb BEPCUA.
Ewe mHOro Bonpocos, oTBETbl Ha KOTOPble HEOAHO-
3HauHbl. TeM He MeHee HapaboTaHHOIO 3HAHUA YiKe
[OCTaToYyHO, YTobbl He 3ab/yauTbcA B Maccuse WH-
dopmaLmmn o cpede U He CNoTblKaTbCA Ha BOMpocax
Teopuu B cpeaooobpasoBaTelbHONM NpaKTUKe.
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It may be useful when the opportunities of envi-
ronment are determined according to the target.
In our understanding nutritional niches (trophic in
the environmental approach) are the bearers of op-
portunities. This is for one thing. For another thing,
the probability of opportunities' implementation
through the elements —the dynamic component of
environment — is calculated. And thirdly, the accu-
racy of the quality and properties of environment
is found out by the presence of the labeled (those
who are predisposed to perceive and respond in
a specific manner). The term system of the envi-
ronmental approach can be found in the mono-
graph «Environmental approach in education»
[Maynulov, 2002].

Another common mistake is to stick the word
«development» to the concept of environment.
They call to «develop educational environment»,
«develop education». But the tongue opposes to
such expressions. Environment can not be devel-
oped, as it is impossible to develop education. We
will ask an essay question: is it possible to develop
nutrition? Isn't it horrible to the ear? And does
education differ from nutrition a lot? Environment
is a collective term. Try to develop the trophism of
environment: the facade of a building, staircases,
a flower bed on school grounds, to develop a kids
crush during the interval, teachers' talks, teacher
meetings and other things.

The foregoing understanding of environment
is only a version. There are still many questions, an-
swers to which are ambiguous. Nevertheless, the
gained knowledge is already enough not to get lost
in the array of information about environment and
not to stumble over the questions of the theory in
environment forming practice.
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